Common Humanity Diversity: Perspectives on our Common Humanity
Most often people are not what they seem to be on the surface. Despite our differences,
we share a common humanity. Getting to know people before forming opinions is best, and listening to speculation about others is always unwise, particularly if we do not know them. Understanding the context of their lives is essential.
The challenging aspects of this reading’s content are understanding the literary devices, understanding the historical context in which the story occurs and which is essential to a better understanding of it, and  identifying the epiphany that the narrator experiences. Reading deeply and analytically is critical to understanding the author’s theme and message.

Reading selection for this module:
Austin, Mary. “The Walking Woman.” Highway 99: A Literary Journey through

     California’s Great Central Valley.  Stan Yogi, Gayle Mak, and Patricia Wakida, Ed.

     Berkeley, Heydey Books, 2007.

This full text of this story is also available at the following sites:

http://gaslight.mtroyal.ca/wlkgwomn.htm
http://etext.virginia.edu/etcbin/toccer-new2?id=AusWalk.sgm&images=images/modeng&data=/texts/english/modeng/parsed&tag=public&part=all
A commentary is available at

http://www.hcn.org/issues/42.9/walking-woman.
Analyses are available as follows:

Alaimo, Stacy. “The Undomesticated Nature of Feminism: Mary Austin and the Progessive    

    Women Conservationists.” Studies in American Fiction 26.1. (Spring 1998): 73-97.
Jaycox, Faith. “Regeneration through Liberation: Mary Austin’s “Walking Woman” and Western

     Narrative Formula.” Legacy 6.1 (Spring 1989).
Stout, Janis P. “Mary Austin's Feminism: A Reassessment.”  Studies in the Novel 30.1 (Spring 

     1998): 77-101.
Compatible readings, suitable for compare and contrast and for other types of analysis, are

Haslam, Gerald, “The Doll” and Soto, Gary, “Like Mexicans.” Both are in Highway 99.


	
	Reading Rhetorically: Prereading

	English(Language Arts (ELA) Content Standard: Writing Applications (Genres and Their Characteristics)

2.3 Write reflective compositions: 

a. Explore the significance of personal experiences, events, conditions, or concerns by using rhetorical strategies (e.g., narration, description, exposition, persuasion).

	Getting Ready to Read

Activity 1: Quickwrite (5 minutes). Before having your students read “The Walking Woman,” assign a five-minute quickwrite. Have the students work with a partner or in groups. They should discuss the following and then write a reflective response: Ask students to consider what they know about the social environment for women from 1860-1900 and what their opinion about or response to it is. They should also consider how women are restricted in today’s social environments. Ask for volunteers to read their quickwrites or have students discuss them with a partner or in a group.
Tell the students they will be maintaining a study portfolio, or a study guide that they will be creating, which they will find useful when they write their final essay about this reading. They should keep all assignments for this project in a separate folder and organized in sections, such as “quickwrites & journal entries,” “vocabulary,” “notes,” and other categories that you assign, like “other readings,” “background research,” and “author’s biography.”


	Word Analysis, Fluency, and Systematic Vocabulary Development 

1.0 Students apply their knowledge of word origins to determine the meaning of new words encountered in reading materials and use those words accurately.

1.3 Discern the meaning of analogies encountered, analyzing specific comparisons as well as relationships and inferences.

	Activity 2: Introducing Key Concepts

This story includes a number of literary devices with which students should be familiar. In particular, the narrator experiences an epiphany, which is critical to the theme. To prepare students to identify the primary and secondary themes and to understand and to write about the narrator’s enlightenment, assign and discuss the following terms:
Allusion                                              Analyze                  Trope
Characterization                                 Imply                       Irony
Epiphany                                            Evaluate

Genre                                                 Paraphrase
Metaphor & Extended Metaphor       Summary
Personification                                   Synthesis
Plot                                                     Textual Evidence
Setting                                                Critique
Simile                                                 Theme
A useful format for all vocabulary assignments is the following:

________________ means ___________(dictionary meaning).  In other words, __________ means (paraphrase the meaning). For example, ________________(write a sentence using the word or give an example).


	Reading Compre​hension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state​ments, speeches, debates, platforms) and the way in which authors use those features and devices.


	Activity 3: Surveying the Text

Ask the students to respond to the following questions:
1. What, do you suppose, does the title, “The Walking Woman” mean?   

     What do you think the topic is?      

2.  Who is the author? When was this story first published? What does the

      publication date tell you about when this story may have occurred? 
     Why is knowing this information important?   
3. Read the first paragraph. Several places (settings) are mentioned. Where,

     in general, does this story take place?

   Journal Entry: Record your thoughts about the title’s meaning and about the story’s context (when and where it took place and the social environment for women during that era).


	Reading Compre​hension (Focus on Informational Materials)

2.1 Analyze both the features and the rhetorical devices of different types of public documents (e.g., policy state​ments, speeches, debates, platforms) and the way in which authors use those features and devices.

2.3 Verify and clarify facts presented in other types of expo​sitory texts by using a variety of con​sumer, workplace, and public documents.


	Activity 4: Making Predictions and Asking Questions

Read the first three paragraphs. What are they about? Summarize the content.

Then read the last three paragraphs. The narrator says, “To work and to love and to bear children. That sounds easy enough. But the way we live establishes so many things of much more importance.” What do you suppose the narrator means or is referring to in this statement? Discuss these questions with a partner or in a group. Record your thoughts and reflections.

Answer the following questions:
1. What do you think this story is going to be about?

2. What do you think is a possible theme in this story? Why?

3. Who, in your opinion, is a possible audience the writer had in mind? Why?

4. Turn the title into a question or questions that you will answer after you 

     have read the story.

5. In the first paragraph, the narrator says, “She was the Walking Woman,

    and no one knew her name….” How important is a person’s name to

    his/her sense of identity?   How, in your opinion, might this statement be 

    related to a possible theme in the story?    Give examples from your

    own life, from other readings, or from what you have seen and heard.  



	Word Analysis, Fluency, and Syste​matic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.

1.1 Trace the etymol​ogy of significant terms used in political science and history.

1.2 Apply knowledge of Greek, Latin, and Anglo-Saxon roots and affixes to draw infe​rences concerning the meaning of scientific and mathematical terminology.

COLLEGE EXPECTATIONS

In addition to respond​ing to the ELA stan​dards, this activity is designed to develop the vocabulary skills assessed by college placement exams, such as the California State University Eng​lish Placement Test and the University of California Analytical Writing Placement Exam. Students should be able to do the following:

(  Recognize word meanings in context.

(  Respond to tone and connotation.
	Activity 5: Introducing Key Vocabulary

Ask students to use the vocabulary template you introduced during the “Key Concepts” discussion when they are defining the following terms. They must use all context clues when determining which dictionary definition is most appropriate for the way the term is used in the text. Remind them to replace the term with the definition they choose to determine if the meaning fits the context before they make a final decision about which definition is correct for that context. Before choosing the correct definition, students should ask the following questions:

Who or what is the author talking about in this sentence and in the sentences before an after the one in which the vocabulary word is used? 

What does the sentence(s) mean? What is the tone of the sentence(s)?

What part of speech does the vocabulary word appear to be: noun, verb, adverb, adjective?

Does the definition I have chosen function as the same part of speech that the vocabulary word does?

Does the term have any significant connotations? What are they?

What are some synonyms and antonyms for this word?

In addition to the following terms, which are in the text, you may wish to include other relevant literary and/or historical terms and phrases.
“Walking Woman” Vocabulary

Blunt                       Comely                                Incalculable

Mirage                     Averred                               Tranquil

Inclined                   Incertitude                           Unpremeditated

Interim                    Incrustation                          Indispensable

Muse                       Blubbers                               Encompassing

Untrammeled          Intercommunicative             Unimpassioned

Begets                     Inferred                                 Ensued

Inkling                    Purport                                  Concurrence

Pertaining               Skew                                     Gait

Inoperative             Countenance

Affront                   Intimations

Canon                     Indubitable



	
	Reading

	Reading Comprehen​sion (Focus on In​formational Materials)

2.1 Analyze both the features and the rhe​torical devices of dif​ferent types of public documents (e.g., policy statements, speeches, debates, platforms) and the way in which authors use those features and devices.

2.2 Analyze the way in which clarity of mean​ing is affected by the patterns of organiza​tion, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.
	Activity 6: First Reading

Your students are now ready to read the entire text. Tell your students to read the text and respond to the following questions. When students cite textual evidence, remind them to use an appropriate citation method (MLA recommended). 
1. Refer to the questions you answered during the prereading/making 

    predictions activity. Which of your answers were most accurate? Why?

    Use textual evidence to support your responses.

2.  Which answers did you have to modify as you read the text? Why?

      Give examples.

3. What do you think is the most important sentence in this reading? The

    most important paragraph? Why?

4. What, do you think, is the most important theme in this story? Why?

5. What is the author’s message about that theme? How do you know?

6. Who is the Walking Woman? How did she get her name?

7. Why did she start walking? 



	Word Analysis, Fluency, and Syste​matic Vocabulary Development

1.0 Students apply their knowledge of word origins to deter​mine the meaning of new words encoun​tered in reading mate​rials and use those words accurately.
	Rereading the Text

Activity 7: Looking Closely at Language

Your students are now ready to look more closely at the text and to examine the way in which the author uses language. Using the literary terms in Activity 2 and other literary terms that you may wish to introduce, ask the students to locate and to identify figures of speech that the author uses to create mental images, to develop characters, to facilitate plot development, and to imply. 
Strategically Annotating and Highlighting the Text
Students should reread the story and highlight the literary devices they find, using a color they have designated for figurative language. In the margins of the text, they should notate which literary device(s) they have identified.

After they have closely read the text and have identified a number of literary devices, they should select one or two of each type and write them in their journals. They should reflect on how the use of language enhances the text, how it adds to the story and character development, how word choice creates connotations and implications, and how it creates tone.

Have the students write a reflective response in which they discuss how and what the sentences or passages they chose add to the story. They should also consider the tone that is created and what the author is implying. 

Characterizing the Text

When they have completed their reflective responses, have them work with their discussion groups to share what they have learned. They may want to take notes below their reflective responses as they gain different insights from their classmates. If you ask them to take notes, have them clearly label each section of their journal entry: reflective response and notes.  Then have them identify the mostly commonly highlighted passages, marking them with a “+” for the passages that have positive connotations and with a “–“ for passages that have  more negative implications. Ask for volunteers to share what the groups have discussed.

Strategically Annotating and Highlighting the Text

Have them go through the text again. Using another color, one that they have chosen for setting clues, ask them to highlight all clues that will help them identify the time settings, including clues related to seasons, and place settings. They should consider clues related to clothing, transportation, and housing when thinking about the context for time. They should carefully consider what these clues imply. In the margins of the text, they should briefly note why they highlighted the clues.

When they have completed the highlighting and annotating exercise, they should summarize what they have discovered.

With their story discussion groups, they should share what they have discovered. Ask for volunteers from each group to summarize what they have learned.

Analyzing Themes and Implications
With their story discussion groups, ask the students to respond to the following questions about the text:

1. Can you find any examples or implications of stereotyping or prejudice? 

    If so, are they based on gender, on ethnicity, on lifestyle, or on all three.

    Use textual evidence to support your claims.

2. What do you know about the Walking Woman’s life? Does the author

    make any implications about her ethnicity? Give examples.

3.  After having read the text again, you may decide that the major
     theme is different from what you first thought it is. What is the

     major theme? Minor theme(s)? Use textual evidence to support

     your responses.



	Writing Strategies

1.7 Use systematic strategies to organize and record infor​mation (e.g., anec​dotal scripting, an​notated bibliographies).

Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierar​chical structures, repetition of the main ideas, syntax, and word choice in the text.


	Activity 8: Post Reading--Thinking Critically
With their story discussion groups, ask the students to discuss the following questions. They should record their own responses and may wish to record helpful insights from their peers.

1. Why did the walking woman begin her restless, endless walking? What
     does this characteristic tell you about her?

     Use textual evidence to support your response.

2. What do you know about the narrator? Give examples.

3. Which character do you know more about? The narrator? The Walking

     Woman? Why?

4. Discuss some of the Walking Woman’s experiences and how they

    changed her life. Use textual evidence for support.

5.  The narrator experiences an epiphany. What happened? How does
      the narrator’s perspective change? Give examples.

6.  Consider this statement made by the narrator: “You are not to suppose 
     that in my report of a Borderer I give you the words only, but the full

     meaning of the speech.  Very often the words are merely the punctuation

     of thought; rather, the crests of the long waves of intercommunicative 

     silences. Yet the speech of the Walking Woman was fuller than most.”

     What does this statement mean? What are “long waves of 
      intercommunicative silences?”

7. Discuss the following passage: “She was the Walking Woman. That was

    it. She had walked off all sense of society-made values, and, knowing

    the best when the best came to her, was able to take it. Work—as I 

    believed; love—as the Walking Woman had proved it; a child—as

    you subscribe to it. But look you: it was the naked thing the Walking

    Woman grasped, not dressed and tricked out, for instance, by 

     prejudices in favor of certain occupations; and love, man love, taken

     as it came, not picked over and rejected if it carried no obligation of

    permanency; and a child; any way you get it, a child is good to have, say

    nature and the Walking Woman; to have it and not to wait upon a proper

    concurrence of so many decorations that the event may not come at all.”

    How is this passage related to the theme(s)?
    Paraphrase this passage. What does it mean?  What does “a proper

     concurrence of so many decorations” mean?

     How, do you suppose, was this passage received by society in general when
     this story was first published? Why?
      

	Literary Response and Analysis

3.3 Analyze the ways in which irony, tone, mood, the author’s style, and the “sound” of language achieve specific rhetorical or aesthetic purposes or both. 
COLLEGE EXPECTATIONS

In addition to responding to the ELA standards, this activity is designed to develop the close reading skills assessed by college placement exams, such as the English Placement Test and the Analytical Writing Placement Exam. Students should be able to do the following:

(  Draw inferences and conclusions.

(  Respond to tone and connotation.


	Activity 9: Analyzing Stylistic Choices

Before introducing this activity, discuss why authors choose different

syntactical structures and how word choice can affect tone and mood.
Have students work with their story discussion groups to answer the following

questions.

1. Describe the author’s writing style?  Syntax? Diction? Give examples.

2. Based on the writing style and other evidence (diction for example),

    what do you know about the narrator?

3. Locate and analyze five words in this text that can have different

    connotations. Discuss the words, their dictionary definitions, and

    their connotations with your story discussion group. Record your

    ideas and those of your peers.

4.  How does word choice (diction) affect tone in this story? Give specific

     examples.

5. What is the primary tone in this story? Use textual evidence to

     support your response.

6. How does tone contribute to the theme(s)?



	
	

	
	Postreading

	Prerequisite Seventh Grade: Writing Appli​cations (Genres and Their Characteristics)

2.5 Write summaries of reading materials:

a. Include the main ideas and most significant details.

b. Use the student’s own words, except for quotations.

c. Reflect underlying meaning, not just the superficial details.

Writing Applications (Genres and Their Characteristics)

2.2 Write responses to literature:

a. Demonstrate a com​prehensive under​standing of the signifi​cant ideas in works or passages.


	Activity 10: Summarizing and Responding

Journal Entry: Have students summarize the story and allow them to use all
of their notes, quickwrites, and previous journal entries. They should decide which details are significant and include only the most significant in their summaries.

 Then, ask them to reflect on what the author’s primary message is. They should support their responses with textual evidence.

Have students locate a credible Internet biography about Mary Austin. They should highlight the most important information, particularly if the information helps them understand why she wrote “The Walking Woman.”
With their story discussion groups, have the students how the social and historical environment in which Mary Austin lived may have influenced her to write this story. Ask them to consider if “Walking Woman” is making a social statement: i.e., if it is a type of social protest literature. They should use textual evidence to support their claims. Each group will make a brief presentation during which they will discuss their conclusions.
· Have the students write a rhetorical précis of their biographical source or of a critique that you may elect to assign.
How to Write a Rhetorical Précis   

Paraphrase only; no quotes.

Sentence 1: Include the author’s name, the title of the work, the date of publication in parentheses, the genre, and an appropriate verb (argues, contends, claims, insists, asserts, implies) with a “that clause” which contains the thesis statement or the central point of the author’s work.

Sentences 2-5: Includes and explanation of how the author develops and supports the thesis statement or central point, which is listed in the same order in which the authors develops his/her argument.

Sentences  3-6: Include a statement of the author’s implied purpose followed by an “in order to” phrase or a similar phrase.

Final Sentence: Include a description of the author’s intended audience and/or the relationship the author develops with that audience.



	
	Connecting Reading to Writing 

	
	Writing to Learn: Using the Words of Others and Negotiating Voices

	Prerequisite Ninth and Tenth Grade: Reading Comprehension (Focus on Informational Materials) 

2.4 Synthesize the content from several sources or works by a single author dealing with a single issue; paraphrase the ideas and connect them to other sources and related topics to demonstrate comprehension.

Prerequisite Ninth and Tenth Grade: Writing Strategies 

1.5 Synthesize information from multiple sources and identify complexities and discrepancies in the information and the different perspectives found in each medium (e.g., almanacs, micro​fiche, news sources, in-depth field studies, speeches, journals, technical documents).

1.6 Integrate quotations and citations into a written text while maintaining the flow of ideas.

1.7 Use appropriate conventions for documentation in the text, notes, and bibliographies by adhering to those in style manuals (e.g., Modern Language Association Handbook, The Chicago Manual of Style).

Writing Strategies

1.7 Use systematic strategies to organize and record information (e.g., anecdotal scripting, annotated bibliographies).


	Activity 11 This activity is primarily homework, but if time allows, you may have the students work with their discussion groups to complete the following grid.

This strategy involves the critical thinking about and the answering of the following questions as they relate to “Walking Woman.” As the students answer the specific questions about the text, they should also consider the following questions: 1. What does it say?; What does it mean?; Why does it matter? Responses should be supported with properly cited textual evidence.

Respond to the following questions:

1. What is “Walking Woman” about?

2. What are the author’s main themes/messages?

3. What do people think/believe about the walking woman?

4. How does the walking woman’s lifestyle differ from the norm for the

    time during which the story occurs?

5. What is the truth about the walking woman? How do you know?

Say

(copy passage here)

Mean

(Explain/paraphrase the passage)

Matter

(Discuss why this passage is important)


	Reading Comprehension (Focus on Informational Materials)

2.2 Analyze the way in which clarity of meaning is affected by the patterns of organization, hierarchical structures, repetition of the main ideas, syntax, and word choice in the text.

2.4 Make warranted and reasonable assertions about the author’s arguments by using elements of the text to defend and clarify interpretations.

2.5 Analyze an author’s implicit and explicit philosophical assumptions and beliefs about a subject.

2.6 Critique the power, validity, and truthfulness of arguments set forth in public documents; their appeal to both friendly and hostile audiences; and the extent to which the arguments anticipate and address reader concerns and counterclaims (e.g., appeal to reason, to authority, to pathos and emotion).

Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descriptive writing assignments.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.


	Activity 12: Preparing to Write & Thesis Statement
To prepare for their writing assign, with their book discussion groups, have the students respond in writing to the following questions:

1. Who is Mary Austin’s intended audience? How do you know?

2. What is her purpose? How do you know?

3. Is her writing style conducive to communicating with her

     intended audience and to conveying her purpose? Why or why not?

    What could she have done differently, if anything?

4. Is this story persuasive? Why or why not?

5.  Has the author tried to manipulate her readers’ emotions? If so, how?

     Why or why not?

6. Some critics claim that Austin’s stories address feminist issues. Discuss
     potential thesis statements in which you agree or disagree with this claim.

     Consider whether or not you believe Austin is addressing women’s social

     concerns in “The Walking Woman.” While composing your tentative

     thesis statements, consider the following questions:

    a. Does my sentence state a topic and a position?

    b. Does my statement take audience into consideration? If not, who

        is my audience?

    c. Is the statement interesting? Is it one sentence?
    d. Is it specific?

    e. Is the topic manageable?
Activity 13: Reading the Assignment

Students will write a paper in which they respond to the following prompt.
In “Mary Austin’s Feminism: A Reassessment,” Janis P. Stout states that several critics, including Augusta Fink and Faith Jaycox, argue that Austin’s stories address specific feminist issues. In fact, according to Stout, in 1927, Austin identified herself as a “fighting feminist” (77). Stout reveals that Austin 
“defied the then-prevailing resistance to married women as schoolteachers and, after leaving her husband, made her own way in the world. [She insisted] on her own and other women's right to pursue careers” (77). Stout also claims that Austin “marched and spoke for suffrage and rebelled against prescriptive notions of what women ought to want and do, adopting unconventional behaviors that shocked her small-town neighbors in California and startled even New Yorkers” (77).
Consider whether or not any evidence exists in “The Walking Woman” that supports Stout’s claim that Austin’s writings address women’s social concerns.

Write a persuasive essay in which you agree or disagree with Stout’s assessment of Austin’s purpose for this story, using “The Walking Woman” as your primary source. You may also use scholarly essays, such as Stout’s, to support your contentions. 

You must cite all sources properly, using MLA. You must also include a properly formatted Works Cited page on which you cite at least two sources.

Copies of Stout’s analysis and of Stacy Alaimo’s “The Undomesticated Nature of Feminism: Mary Austin and the Progressive Women Conservationists” will on reserve in the school library.


	
	Writing

	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.

	Composing a Draft

Discuss the writing process with your students, explaining that it never really ends because writing can always be improved. However, deadlines must be met, so assignments do end. Nevertheless, the writing process is important and should be considered as they manage their time to complete the assignment.

Activity 14: The Writing Process
Writing is a process that includes writing several drafts. You will be writing first, second, and final drafts. After completing the first and second drafts, you will working with your group to do peer editing. You should carefully consider your peers’ advice when making subsequent revisions.

Remember to do the following before, during, and while you are writing:

1. Clearly state your position about the topic in your thesis statement (one    \

    sentence).

2. Identify your audience. Always consider your audience while you are

     writing, which should influence your diction and syntax. For this 

     assignment, you are writing a formal argumentative essay.

3. Carefully choose the best evidence to support your thesis statement. 

4. Properly document/cite all evidence. Evidence includes excerpts from

    “The Walking Women” and what critics claims about Austin’s writings.

5. Paraphrasing is better than quoting. Remember to cite all paraphrased

    and quoted material.

6. Start each body paragraph with a topic sentence. Conclude each body

    paragraph with your evaluation of the evidence.

7. Identify the genre of your essay. The genre for this assignment is

    persuasive or argumentative.

8. Use a logical, reasonable tone throughout the essay. Avoid attacking

    people, groups, cultures, or religions. A calm, well-reasoned argument

    is more convincing.

8. Avoid using first (I, me, we, our, ours, mine, my)

     and second person (you, your, yours) pronouns.

     Instead, use third person pronouns (he, she, it, they, them, their, theirs). 

     Using plural nouns when speaking about generalities will help.         



	Writing Strategies

1.3 Structure ideas and arguments in a sustained, persuasive, and sophisticated way and support them with precise and relevant examples.

	Activity 15:Organizing the Essay
Organize your essay in the classical manner as follows. Write a rough draft.

Introductory paragraph that includes the thesis statement, which is usually the last sentence in the introduction.

Background paragraph that may include a summary of the story’s main themes or messages and/or a summary of the story and information about the author or about what the critics claim about the author’s writings.

Body paragraphs in which you discuss one supporting reason per paragraph. Each paragraph should begin with a clear and concise topic sentence (a supporting reason). Reasons should be supported with properly documented textual evidence. Two or three well developed and strongly supported reasons are usually sufficient.
A paragraph in which you acknowledge other perspectives or possible arguments about your topic. You should include your responses to the different perspectives and positions that you choose to discuss.
A concluding paragraph in which you can restate your position, make a call to action, or quote/paraphrase a memorable passage from the story. However, do not introduce any new evidence.

	Writing Strategies

1.1 Demonstrate an understanding of the elements of discourse (e.g., purpose, speaker, audience, form) when completing narrative, expository, persuasive, or descrip​tive writing assign​ments.

	Activity 15: Developing the Content
1. Body paragraphs include the supporting reasons and the textual evidence that supports those reasons. They should also include student evaluation of the evidence. Body paragraphs should not begin or end with quotes. The first sentence should be the topic sentence and the concluding sentence should consist of the student’s evaluation or analysis of the evidence.

2. Each topic sentence must be clearly related to the thesis statement.

3. Essays vary in the number of paragraphs they contain.

4. All evidence, whether quoted or paraphrased, must be properly cited.

Sources/evidence must be properly integrated. The following templates will help your students develop the content and incorporate sources coherently.

Introducing Paraphrases
According to Author X, _________________________________( ).

However, Author Z suggests_______________________________( ).

Author X contradicts herself. At the same time that she argues______, she also implies____________( ).

Introducing Quotes

Author X argues (insists, contends, claims), “___________________” ( ).

Introducing Different Perspectives
According the Author W, some critics claim that___________________(  ). However, other critics argue that_________________________(  ).

Summarizing
In his/her (story, novel, article, argument, essay), Author X demonstrates that _____________________________________________ ( ).

In his/her (story, novel, article argument, essay, monogram),“________________,” Author Y describes (discusses, illustrates, implies…), __________________________________( ).

Agreeing/Disagreeing

Author X is correct/incorrect when she/he claims that _________________.

The evidence indicates that Author Z’s argument is ___________________.



	
	Revising and Editing

	Prerequisite Ninth and Tenth Grade: Writing Strategies

1.9 Revise writing to improve the logic and coherence of the organization and controlling perspective, the precision of word choice, and the tone by taking into consideration the audience, purpose, and formality of the context.

Writing Strategies

1.4 Enhance meaning by employing rhetorical devices, including the extended use of parallelism, repetition, and analogy; the incorporation of visual aids (e.g., graphs, tables, pictures); and the issuance of a call for action.

1.5 Use language in natural, fresh, and vivid ways to establish a specific tone.

1.9 Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and genre.


	Activity 16: Revising the Draft
Have students bring two copies of their rough drafts to class. Working in groups of three or four, they should “round robin” the drafts for peer editing.

They can elect to assign specific aspects of the essays to certain students, or each student can evaluate for all of the criteria. They should examine the following:

Essay organization and thesis statement

Paragraph organization and topic sentences

Incorporation of evidence and citation

Grammar, punctuation, mechanics, spelling

Word Choice

After they have edited each others’ work, the students should individually consider the following questions and make revisions.

1. Does my essay adequately respond to the assignment?

2. Does my essay properly address my intended audience?

3. Have my peers suggested that I add anything? Should I accept their

     recommendations?

4. Have they suggested that I delete or revise anything?  Do I agree?

5. Do I have any irrelevant or repetitive material that I can revise or delete?

6. Do I need to develop my ideas by using more evidence?

7. Is my argument convincing?

8. Have I acknowledged different perspectives?

9. Is my tone reasonable? Is my word choice academically appropriate?

10. Have I incorporated paraphrased or quoted material smoothly and 

      Coherently.

11. Have I used the correct citation format?

12. Have I incorporated the required number of sources?

Write a second draft. Bring two copies to class. Exchange copies with students in your group and do peer editing, using the same guidelines for the first session and the individual questions.
Note: Teacher feedback may be beneficial here. You may want to have the students bring three copies of their second drafts to class and give one to you. You can record your feedback on the third copy and return it before the final draft is due. You may also choose to schedule individual conferences before the final draft is due. 



	
	Activity 17: Editing the Draft
Tell the students that they now must complete the final editing and revising of their drafts. Reiterate the due date and what they must include when they submit their final drafts. For example, you may require that they include highlighted and annotated copies of all of their sources or, at least, of the pages from which they paraphrased or quoted.

Guidelines for Individual Editing

1. If you have sufficient time, put your essay aside for at least 24 hours  before

    you read it again. Doing so may help you take a fresh look at your paper.

2. Read your essay aloud, which will help you hear your errors and will allow

    you to better understand how your essay may sound to an audience.

3. Start with the last sentence in the essay and read backwards sentence by

    sentence, which will force you to read more slowly and to focus on

    individual sentences.

4. Look for only one or two types of errors during each proofreading session
    You should allow for two or three sessions, looking first for the errors you

     know you commonly make and then for other types of errors.

5. Check for proper citation formatting.

6. Double check the Works Cited page for correct formatting.

7. Make sure you have followed all formatting guidelines: for example, 

    Font type and size, margin, spacing, headers.

8. Use a dictionary and a thesaurus. Make certain that your diction and

    syntax are appropriate for your identified audience.

9. Reread the writing prompt and verify that you have addressed it.

10. Read the paper to a friend or a family member for some final feedback.

	
	Evaluating and Responding

	
	Teacher evaluations and responses are essential to the students’ writing development. You may choose several ways to respond.
1. Use a rubric that clearly delineates all aspects of the assignment and the

    weight that each component carries. 

2. Includes notes in the margins of the students’ papers. Using a pencil rather

    than a pen is often best. Your notes should correspond to the marks you    
    make on the rubric. 

3. Highlight certain aspects of the paper, using a code system. For example,

    for mechanical errors, you might highlight in green and for content errors,

    you might choose pink. The students can then determine for themselves

    how they made the errors and what the specific errors are.

4. Schedule follow-up conferences during which you discuss both the

    strengths and the weaknesses of the students’ papers. Ask the students

    if they have specific questions about how they can improve their 

    writing or about their grades.




The Walking Woman

originally from Atlantic Monthly No. 100 (1907), pp. 216-20.
first collected in Lost Borders (1909) 

by Mary Austin
(a.k.a. Mary Hunter Austin)
(1868-1934)
	THE first time of my hearing of her was at Temblor. We had come all one day between blunt, whitish cliffs rising from mirage water, with a thick, pale wake of dust billowing from the wheels, all the dead wall of the foothills sliding and shimmering with heat, to learn that the Walking Woman had passed us somewhere in the dizzying dimness, going down to the Tulares on her own feet. We heard of her again in the Carrisal, and again at Adobe Station, where she had passed a week before the shearing, and at last I had a glimpse of her at the Eighteen-Mile House as I went hurriedly northward on the Mojave stage; and afterward sheepherders at whose camps she slept, and cowboys at rodeos, told me as much of her way of life as they could understand. Like enough they told her as much of mine. That was very little. She was the Walking Woman, and no one knew her name, but because she was a sort of whom men speak respectfully, they called her to her face Mrs. Walker, and she answered to it if she was so inclined. She came and went about our western world on no discoverable errand, and whether she had some place of refuge where she lay by in the interim, or whether between her seldom, unaccountable appearances in our quarter she went on steadily walking, was never learned. She came and went, oftenest in a kind of muse of travel which the untrammeled space begets, or at rare intervals flooding wondrously with talk, never of herself, but of things she had known and seen. She must have seen some rare happenings, too — by report. She was at Maverick the time of the Big Snow, and at Tres Piños when they brought home the body of Morena; and if anybody could have told whether De Borba killed Mariana for spite or defence, it would have been she, only she could not be found when most wanted. She was at Tunawai at the time of the cloudburst, and if she had cared for it could have known most desirable things of the ways of trail-making, burrow-habiting small things. 

All of which should have made her worth meeting, though it was not, in fact, for such things I was wishful to meet her; and as it turned out, it was not of these things we talked when at last we came together. For one thing, she was a woman, not old, who had gone about alone in a country where the number of women is as one in fifteen. She had eaten and slept at the herders' camps, and laid by for days at one-man stations whose masters had no other touch of human kind than the passing of chance prospectors, or the halting of the tri-weekly stage. She had been set on her way by teamsters who lifted her out of white, hot desertness and put her down at the crossing of unnamed ways, days distant from anywhere. And through all this she passed unarmed and unoffended. I had the best testimony to this, the witness of the men themselves. I think they talked of it because they were so much surprised at it. It was not, on the whole, what they expected of themselves. 

Well I understand that nature which wastes its borders with too eager burning, beyond which rim of desolation it flares forever quick and white, and have had some inkling of the isolating calm of a desire too high to stoop to satisfaction. But you could not think of these things pertaining to the Walking Woman; and if there were ever any truth in the exemption from offense residing in a frame of behavior called ladylike, it should have been inoperative here. What this really means is that you get no affront so long as your behavior in the estimate of the particular audience invites none. In the estimate of the particular audience — conduct which affords protection in Mayfair gets you no consideration in Maverick. And by no canon could it be considered ladylike to go about on your own feet, with a blanket and a black bag and almost no money in your purse, in and about the haunts of rude and solitary men. 

There were other things that pointed the wish for a personal encounter with the Walking Woman. One of them was the contradiction of reports of her — as to whether she was comely, for example. Report said yes, and again, plain to the point of deformity. She had a twist to her face, some said; a hitch to one shoulder; they averred she limped as she walked. But by the distance she covered she should have been straight and young. As to sanity, equal incertitude. On the mere evidence of her way of life she was cracked; not quite broken, but unserviceable. Yet in her talk there was both wisdom and information, and the word she brought about trails and water-holes was as reliable as an Indian's. 

By her own account she had begun by walking off an illness. There had been an invalid to be taken care of for years, leaving her at last broken in body, and with no recourse but her own feet to carry her out of that predicament. It seemed there had been, besides the death of her invalid, some other worrying affairs, upon which, and the nature of her illness, she was never quite clear, so that it might well have been an unsoundness of mind which drove her to the open, sobered and healed at last by the large soundness of nature. It must have been about that time that she lost her name. I am convinced that she never told it because she did not know it herself. She was the Walking Woman, and the country people called her Mrs. Walker. At the time I knew her, though she wore short hair and a man's boots, and had a fine down over all her face from exposure to the weather, she was perfectly sweet and sane. 

I had met her occasionally at ranch-houses and road-stations, and had got as much acquaintance as the place allowed; but for the things I wished to know there wanted a time of leisure and isolation. And when the occasion came we talked altogether of other things. 

It was at Warm Springs in the Little Antelope I came upon her in the heart of a clear forenoon. The spring lies off a mile from the main trail, and has the only trees about it known in that country. First you come upon a pool of waste full of weeds of a poisonous dark green, every reed ringed about the water-level with a muddy white incrustation. Then the three oaks appear staggering on the slope, and the spring sobs and blubbers below them in ashy-colored mud. All the hills of that country have the down plunge toward the desert and back abruptly toward the Sierra. The grass is thick and brittle and bleached straw-color toward the end of the season. As I rode up the swale of the spring I saw the Walking Woman sitting where the grass was deepest, with her black bag and blanket, which she carried on a stick, beside her. It was one of those days when the genius of talk flows as smoothly as the rivers of mirage through the blue hot desert morning. 

You are not to suppose that in my report of a Borderer I give you the words only, but the full meaning of the speech. Very often the words are merely the punctuation of thought; rather, the crests of the long waves of inter-communicative silences. Yet the speech of the Walking Woman was fuller than most. 

The best of our talk that day began in some dropped word of hers from which I inferred that she had had a child. I was surprised at that, and then wondered why I should have been surprised, for it is the most natural of all experiences to have children. I said something of that purport, and also that it was one of the perquisites of living I should be least willing to do without. And that led to the Walking Woman saying that there were three things which if you had known you could cut out all the rest, and they were good any way you got them, but best if, as in her case, they were related to and grew each one out of the others. It was while she talked that I decided that she really did have a twist to her face, a sort of natural warp or skew into which it fell when it was worn merely as a countenance, but which disappeared the moment it became the vehicle of thought or feeling. 

The first of the experiences the Walking Woman had found most worth while had come to her in a sand-storm on the south slope of Tehachapi in a dateless spring. I judged it should have been about the time she began to find herself, after the period of worry and loss in which her wandering began. She had come, in a day pricked full of intimations of a storm, to the camp of Filon Geraud, whose companion shepherd had gone a three days' pasear to Mojave for supplies. Geraud was of great hardihood, red-blooded, of a full laughing eye, and an indubitable spark for women. It was the season of the year when there is a soft bloom on the days, but the nights are cowering cold and the lambs tender, not yet flockwise. At such times a sand-storm works incalculable disaster. The lift of the wind is so great that the whole surface of the ground appears to travel upon it slantwise, thinning out miles high in air. In the intolerable smother the lambs are lost from the ewes; neither dogs nor man make headway against it. 

The morning flared through a horizon of yellow smudge, and by mid-forenoon the flock broke. 

"There were but the two of us to deal with the trouble," said the Walking Woman. "Until that time I had not known how strong I was, nor how good it is to run when running is worth while. The flock travelled down the wind, the sand bit our faces; we called, and after a time heard the words broken and beaten small by the wind. But after a while we had not to call. All the time of our running in the yellow dusk of day and the black dark of night, I knew where Filon was. A flock-length away, I knew him. Feel? What should I feel? I knew. I ran with the flock and turned it this way and that as Filon would have. 

"Such was the force of the wind that when we came together we held by one another and talked a little between pantings. We snatched and ate what we could as we ran. All that day and night until the next afternoon the camp kit was not out of the cayaques. But we held the flock. We herded them under a butte when the wind fell off a little, and the lambs sucked; when the storm rose they broke, but we kept upon their track and brought them together again. At night the wind quieted, and we slept by turns; at least Filon slept. I lay on the ground when my turn was, tired and beat with the storm. I was no more tired than the earth was. The sand filled in the creases of the blanket, and where I turned, dripped back upon the ground. But we saved the sheep. Some ewes there were that would not give down their milk because of the worry of the storm, and the lambs died. But we kept the flock together. And I was not tired." 

The Walking Woman stretched out her arms and clasped herself, rocking in them as if she would have hugged the recollection to her breast. 

"For you see," said she, "I worked with a man, without excusing, without any burden on me of looking or seeming. Not fiddling or fumbling as women work, and hoping it will all turn out for the best. It was not for Filon to ask, Can you, or Will you. He said, Do, and I did. And my work was good. We held the flock. And that," said the Walking Woman, the twist coming in her face again, "is one of the things that make you able to do without the others." 

"Yes," I said; and then, "What others?" 

"Oh," she said, as if it pricked her, "the looking and the seeming." 

And I had not thought until that time that one who had the courage to be the Walking Woman would have cared! We sat and looked at the pattern of the thick crushed grass on the slope, wavering in the fierce noon like the waterings in the coat of a tranquil beast; the ache of a world-old bitterness sobbed and whispered in the spring. At last — 

"It is by the looking and the seeming," said I, "that the opportunity finds you out." 

"Filon found out," said the Walking Woman. She smiled; and went on from that to tell me how, when the wind went down about four o'clock and left the afternoon clear and tender, the flock began to feed, and they had out the kit from the cayaques, and cooked a meal. When it was over, and Filon had his pipe between his teeth, he came over from his side of the fire, of his own notion, and stretched himself on the ground beside her. Of his own notion. There was that in the way she said it that made it seem as if nothing of that sort had happened before to the Walking Woman, and for a moment I thought she was about to tell me of the things I wished to know; but she went on to say what Filon had said to her of her work with the flock. Obvious, kindly things, such as any man in sheer decency would have said, so that there must have something more gone with the words to make them so treasured of the Walking Woman. 

"We were very comfortable," said she, "and not so tired as we expected to be. Filon leaned upon his elbow. I had not noticed until then how broad he was in the shoulders, and how strong in the arms. And we had saved the flock together. We felt that. There was something that said together, in the slope of his shoulders toward me. It was around his mouth and on the cheek high up under the shine of his eyes. And under the shine the look — the look that said, 'We are of one sort and one mind' — his eyes that were the color of the flat water in the toulares — do you know the look?" 

"I know it." 

"The wind was stopped and all the earth smelled of dust, and Filon understood very well that what I had done with him I could not have done so well with another. And the look — the look in the eyes ——" 

"Ah-ah ——!" 

I have always said, I will say again, I do not know why at this point the Walking Woman touched me. If it were merely a response to my unconscious throb of sympathy, or the unpremeditated way of her heart to declare that this, after all, was the best of all indispensable experiences; or in some flash of forward vision, encompassing the unimpassioned years, the stir, the movement of tenderness were for me — but no; as often as I have thought of it, I have thought of a different reason, but no conclusive one, why the Walking Woman should have put out her hand and laid it on my arm. 

"To work together, to love together," said the Walking Woman, withdrawing her hand again, "there you have two of the things; the other you know." 

"The mouth at the breast," said I. 

"The lips and the hands," said the Walking Woman. "The little, pushing hands and the small cry." There ensued a pause of fullest understanding, while the land before us swam in the noon, and a dove in the oaks behind the spring began to call. A little red fox came out of the hills and lapped delicately at the pool. 

"I stayed with Filon until the fall," said she. "All that summer in the Sierras, until it was time to turn south on the trail. It was a good time, and longer than he could be expected to have loved one like me. And besides, I was no longer able to keep the trail. My baby was born in October." 

Whatever more there was to say to this, the Walking Woman's hand said it, straying with remembering gesture to her breast. There are so many ways of loving and working, but only one way of the first-born. She added after an interval that she did not know if she would have given up her walking to keep at home and tend him, or whether the thought of her son's small feet running beside her in the trails would have driven her to the open again. The baby had not stayed long enough for that. "And whenever the wind blows in the night," said the Walking Woman, "I wake and wonder if he is well covered." 

She took up her black bag and her blanket; there was the ranch-house at Dos Palos to be made before night, and she went as outliers do, without a hope expressed of another meeting and no word of good-bye. She was the Walking Woman. That was it. She had walked off all sense of society-made values, and, knowing the best when the best came to her, was able to take it. Work — as I believed; love — as the Walking Woman had proved it; a child — as you subscribe to it. But look you: it was the naked thing the Walking Woman grasped, not dressed and tricked out, for instance, by prejudices in favor of certain occupations; and love, man love, taken as it came, not picked over and rejected if it carried no obligation of permanency; and a child; any way you get it, a child is good to have, say nature and the Walking Woman; to have it and not to wait upon a proper concurrence of so many decorations that the event may not come at all. 

At least one of us is wrong. To work and to love and to bear children. That sounds easy enough. But the way we live establishes so many things of much more importance. 

Far down the dim, hot valley, I could see the Walking Woman with her blanket and black bag over her shoulder. She had a queer, sidelong gait, as if in fact she had a twist all through her. 

Recollecting suddenly that people called her lame, I ran down to the open place below the spring where she had passed. There in the bare, hot sand the track of her two feet bore evenly and white. 
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